The purpose of the current study was to survey the stakeholders' opinions of the best educational placement setting for students with disabilities in the Sultanate of Oman. Two thousand four hundred and thirty stakeholders participated in this study. The findings provided evidence that the majority of the Omani stakeholders prefer educating students with disabilities in regular schools over separate facilities. In addition, the stakeholders' preference on the continuum of placement options varied significantly. The results also suggested that the stakeholders' preference for educating students in the regular school setting versus a separate facility varied according to the type of disability. Moreover, a significant association between the stakeholders' role and their preference of educational placement setting for students with disabilities was found. However, the findings revealed that there was no significant relationship between the stakeholders' gender and their educational settings preference. Finally, educational services for children with disabilities in Oman were discussed and suggestions were provided to improve these services. 
‫ا‬
. Inclusive education refers to teaching students with disabilities in their neighborhood school within the regular classroom with their peers without disabilities (Rafferty, Boettcher, & Griffin, 2001) . The Ministry of Education provides educational services for students with disabilities in special education classes in many public schools as well as in special education schools (Al-Balushi, Al-Badi, & Ali, 2011; Weber, 2012) .
Oman has been in the process of reforming its educational system and significant efforts have been made towards achieving this goal (Haj Hussien & Al-Qaryouti, 2014) . The Ministry of Education in Oman aims to create inclusive schools (Ministry of Education, 2008) . The previous literature consistently showed that the attitudes of the principals (Balboni & Pedrabissi, 2000; Dyson, Howes, & Roberts, 2004; Kugelmass & Ainscow,2004; Semmel, 1986; Villa, Thousand, Meyers, & Navin, 1996) , teachers (Ahsan, Sharma & Deppeler, 2012; Avramidis, Balyliss, & Burden, 2000; Avramidis & Norwich, 2002; Emam & Hassan, 2011; Haj Hussien & Al-Qaryouti, 2014; Sari, Celikoz, & Secer, 2009) , parents (Gilmore, Campbell, & Cuskelly, 2003; Grove & Fisher, 1999; Tafa & Manolitsis, 2003) , and students (Gannon & McGilloway, 2009; Georgiadi, Kalyva, Kourkoutas, & Tsakiris, 2012; Haj Hussien & Al-Qaryouti, 2015; Miller, Garriott, & Mershon, 2005; Morin, Crocker, Beaulieu-Bergeron, & Caron, 2013; Panagiotou et al., 2008; Papaioannou, Evaggelinou, & Block, 2014; Patel & Rose, 2014 ) play a major role in developing and implementing inclusive education successfully.
Teachers, parents, students, and administrators are the critical stakeholders and play a vital role in creating inclusive schools; considering their opinions is critical to the success of systematic school reform (Hunt & McDonnell, 2007; Wang, 2009) . The purpose of the current study was to survey the Omani stakeholders' opinions of the best educational placement for students with disabilities. More specifically the current study aimed to answer the following questions: The authors developed this questionnaire to identify the stakeholders' opinions of the best educational placement for students with disabilities. This questionnaire developed by the authors was based on the special education services continuum from the most segregated environment to the most inclusive. A continuum of placement options available for students with disabilities is necessary to meet the needs of all special education students (Kauffman, Bantz, & McCullough, 2002) . The placements from the most segregated to the most inclusive are the following: a) separate facilities, b) self-contained class, c) resource room, and d) general education. 10.
In your opinion what is the best educational placement for students with disabilities?
Each question was followed by the four educational placements: The questionnaire was examined by 4 experts, comprising of two experts in measurement and psychometric theory and two experts in special education. The four experts agreed that the questionnaire was written in clear and precise language as well as measuring what it intended to measure.
Procedure:
The purpose of the study was explained to the participants with the emphasis on the importance of them expressing their personal opinion while considering that there are no right or wrong responses. Finally, the participants were asked to select the best educational placement among the four placements options by marking their selection with a tick ().
Results
The purpose of the current study was to survey the stakeholders' opinions of the best educational placement setting for students with disabilities in the Sultanate of Oman. Two thousand four hundred and thirty stakeholders participated in the study. Frequencies and percentages, a chi-square test of independence and a chi-square test of goodness of fit were performed to answer the questions of the study. Each research question and its findings are presented below.
Question 1: What is the pattern of the stakeholders' preference of educational placement settings for students with disabilities?
The frequencies and percentages of stakeholders' responses on educational placement preference were calculated and are presented in Table 3 . In addition, a chi-square test of goodness of fit was performed to determine whether the four educational settings (separate facilities, self-contained class, resource room, and general education) for students with disabilities were equally selected by the stakeholders. The findings showed that the stakeholders' selection of the four educational placement settings for students with disabilities were not equally distributed in the population, χ 2 (3, 2240) = 541.95, p < 0.000. The results shown in Table  2 indicate that 43.3%, 29%, 12%, and 15.8% of the stakeholders selected separate setting, selfcontained, resource room, and general education, respectively, as the best educational settings for educating students with disabilities. Question 2: Is the stakeholders' gender associated with their preference of educational placement setting for students with disabilities?
The chi-square test of independence was performed to examine the association between the stakeholders' gender and their preference of educational placement setting (separate facilities, self-contained class, resource room, and general education) for students with disabilities. The results revealed no association between the stakeholders' gender (male & female) and their preference of educational placement setting for students with disabilities, χ 2 (3, 2240) = 3.02, p > .05.
Question 3: Is the stakeholders' role associated with their preference of educational placement setting for students with disabilities?
The chi-square test of independence was performed to examine the association between the stakeholders' role (regular teachers, special education teachers, social workers, principals, parents of students with disabilities, parents of students without disabilities, and students) and their preference of educational placement setting (separate facilities, self-contained class, resource room, and general education) for students with disabilities. A significant association between stakeholders' role and their preference of educational placement setting for students with disabilities was revealed, χ 2 (18, 2240) = 105.85, p < .0001. Based on the results shown in Table 2 and Figure 1 , it appears that the stakeholders preferred the separate facilities setting followed by the self-contained class setting, with the exception of the social workers, who preferred the self-contained class setting firstly, followed by the separate facilities setting. Moreover, it seems that the resource room setting was selected by stakeholders as the least preferred setting, with the exception of the regular teachers who selected the general education setting as the least preferred option. The chi-square test of goodness of fit was performed to examine the differences between percentages for each category of stakeholders' responses on each pair of educational placement separately. These results are presented below according to each category of stakeholders.
Regular classroom teachers:
The results in Table 3 indicate that a significantly higher proportion (p < .001) of regular classroom teachers selected separate facilities as the best educational placement setting for students with disabilities compared with any other educational placement setting. In addition, a significantly higher proportion (p < .001) of regular classroom teachers selected self-contained class as the best educational placement setting for students with disabilities compared with resource room and general education classroom settings. However, there was no significant difference (p = .05) between the proportion of regular classroom teachers who selected the resource room setting and the proportion of those teachers who selected the general education classroom setting.
Special education teachers:
The results in Table 4 indicate that a significantly higher proportion (p < .001) of special education teachers selected separate facilities as the best educational placement setting for students with disabilities compared with any other educational placement setting. In addition, a significantly higher proportion (p < .05) of special education teachers selected self-contained class as a better educational placement setting for students with disabilities compared with the resource room setting. However, there was no significant difference (p = .05) between the proportion of special education teachers who selected self-contained class setting and the proportion of those teachers who selected general education classroom setting. Similarly, there was no significant difference (p = .05) between the proportion of special education teachers who selected the resource room setting and the proportion of those teachers who selected the general education classroom. Social workers: The results in Table 5 indicate that a significantly higher proportion (p < .01) of social workers selected self-contained class as the best educational placement setting for students with disabilities compared with any other educational placement setting. In addition, a significantly higher proportion (p < .001) of social workers preferred separate facilities as a better educational placement setting for students with disabilities compared with the resource room and general education classroom settings. The results also revealed that a significantly higher proportion (p < .05) of social workers preferred the general education classroom setting as a better educational placement setting for students with disabilities compared with the resource room setting.
Principals:
The results in Table 6 indicate that a significantly higher proportion (p < .001) of principals selected separate facilities as the best educational placement setting for students with disabilities compared with the resource room, and general education classroom settings. On the other hand, there was no significant difference (p = .05) between the proportion of principals who selected separate facilities and the proportion of those principals who selected self-contained class setting for students with disabilities. The results also indicate that a significantly higher proportion (p < .001) of principals selected self-contained class as the best educational placement setting for students with disabilities compared with the resource room and general education classroom settings. It has also been revealed that there was no significant difference (p = .05) between the proportion of principals who selected resource room and general education classroom settings. Parents of students with disabilities: The results in Table 7 indicate that a significantly higher proportion (p < .05) of parents of students with disabilities selected separate facilities as the best educational placement setting for students with disabilities compared with any other educational placement setting. In addition, a significantly higher proportion (p < .01) of parents of students with disabilities selected self-contained class as the best educational placement setting for students with disabilities compared with the resource room setting, but not the general education classroom setting. The results also indicate that a significantly higher proportion (p < .01) of parents of students with disabilities selected general education classroom as a better educational placement setting for students with disabilities compared with resource room setting.
Parents of students without disabilities:
The results in Table 8 indicate that a significantly higher proportion (p < .001) of parents of students without disabilities selected separate facilities as the best educational placement setting for students with disabilities compared with any other educational placement setting. In addition, a significantly higher proportion (p < .01) of parents of students without disabilities selected self-contained class as a better educational placement setting for students with disabilities compared with resource room setting. Moreover, it has been revealed that there was no significant difference (p = .05) between the proportions of parents of students without disabilities who selected selfcontained class setting and those parents who selected general education classroom setting for students with disabilities. Similarly, there was no significant difference (p = .05) between the proportions of parents of students without disabilities who selected resource room setting and those parents who selected general education classroom setting for students with disabilities. Students: The results in Table 9 indicate that a significantly higher proportion (p < .001) of students selected separate facilities as the best educational placement setting for students with disabilities compared with any other educational placement setting. Moreover, a significantly higher proportion (p < .01) of students preferred the self-contained class setting over the resource room setting for students with disabilities. On the other hand, the findings revealed no significant difference (p = .05) between the proportion of students who selected self-contained class setting and those students who selected general education classroom setting. Finally, the findings indicate a significantly higher proportion (p < .001) of students preferred general education classroom setting to the resource room setting for students with disabilities.
Question 5: What is the stakeholders' educational placement preference (separate facilities vs. regular school) for students with disabilities?
The binomial test was performed for each category of stakeholders' responses to examine the significance of the difference between the proportion of stakeholders who selected the regular school setting and the proportion of those who selected the separate facilities setting as the best educational placement setting for students with disabilities. The results of the binomial test are presented in Table 10 . These results showed a significantly higher proportion (p < 0.01) of stakeholders who preferred the regular school over the separate facilities setting for students with disabilities for all stakeholders' categories, with the exception of two categories, i.e., regular education teachers and students showed no significant differences in their preference.
Question 6: What is the stakeholders' educational placement preference (separate facilities vs. regular school) for each type of disability?
The binomial test was performed to examine the differences between the proportions of the stakeholders who selected the regular school option compared with those who selected the separate facilities as the best educational placement setting for each separate type of disability. The results of the binomial test are presented in Table 11 . The findings indicate that the regular school was selected as a better educational placement setting in comparison with separate facilities by 78% of stakeholders for students with other health impairments, 77% for students with specific learning disabilities, 69% for students with speech and language disabilities, 61% for students with autism, 61% for students with hearing impairments, 59% for students with emotional and behavioral disabilities, 51% for students with physical disabilities, 51% students with visual impairments, and 50% for students with intellectual disabilities. The results also revealed that a significantly higher proportion (p < .000) of stakeholders selected regular school as a better placement for each type of disability, with the exception of physical disabilities, visual impairments, and intellectual disabilities, which showed non-significant differences (p = .05) between the proportion of stakeholders who selected the regular school and those who selected the separate facilities. Question 7: Does the stakeholders' educational placement preference for students with disabilities differ significantly according to the student's type of disability?
McNemar's test was performed to examine the differences between the proportion of the stakeholders who selected the regular school option compared with those who selected the separate facilities for each separate pair of various disabilities (health disabilities, specific learning disabilities, speech and language disabilities, autism, hearing impairments, emotional and behavioral disabilities, physical disabilities, visual impairments, and intellectual disabilities). The results of McNemar's test is summarized in Table 12 .
The results suggest that the stakeholders' educational placement preference for students with disabilities differs significantly (p < .000) according to the students' disabilities, with the exception of the following disabilities: other health impairment vs. specific learning disabilities, autism vs. emotional and behavioral disabilities, autism vs. hearing impairment, hearing impairment vs. emotional and behavioral disabilities, intellectual disability vs. visual impairment, intellectual disability vs. physical disability, and physical disability vs. visual impairment. The stakeholders' educational placement preference did not change significantly (p > .05). 
Discussion
The information provided by the Ministry of Education and the Ministry of Social Development (2015) revealed that 5,325 children with disabilities received educational services in Oman. Twenty nine percent of these children are enrolled in special education classes in public school and 71% are enrolled in special education schools or centers. In comparison, 95% of children with disabilities in the United States receive their education in regular schools and the remaining in separate settings (Giangreco, Smith, & Pinckney 2006; Hocutt, 1996 ; U.S. Department of Education, 2014).
The data suggests that a very small number of Omani children with disabilities are receiving educational services; considering that WHO (2011) estimated about 15% of any population have a disability. This finding is consistent with the estimation of the percentage of children with disabilities who attend school in developing countries, which ranges from less than 1% to 10% (Peters, 2004; UNESCO, 2009 ).
The data also indicates that no special education services have been provided for children with disabilities in the general education classrooms so far. In comparison, 87% of children with disabilities in the United States are educated in the general education classroom setting (U.S. Department of Education, 2014).
Moreover, the data showed a separate and segregated special education system in Oman. Unfortunately, history shows that a separate and segregated education system was not successful in achieving inclusive schools in the U.S.A. (Lamport, Graves, & Ward, 2012) and more likely will not in Oman.
The results of the current study also showed a significantly higher proportion of special education teachers, social workers, principals, parents of students with disabilities, and parents of students without disabilities preferred the regular school as a better setting than the proportion of those who preferred the separate facility settings for educating students with disabilities. However, there were no significant differences between the proportion of the regular education teachers and the propor-tion of the students who preferred regular school or the proportion of those who preferred the separate facilities. However, Byrnes, Sigafoos, Rickards, and Brown (2002) reported that 60.3% of students with hearing impairments from Australia preferred to be educated in their local school, not in a separate setting.
Further investigation into the stakeholders' preference of the educational settings (separate facilities, self-contained class, resource room, and general education) indicate the following: a) a significantly higher proportion of each category of stakeholder selected separate facilities as the best educational placement setting for students with disabilities compared with any other educational setting, with exception of the social workers, who preferred the self-contained class setting over the separate facilities setting, b) a significantly higher proportion of each category of stakeholder selected self-contained class as the best educational setting for students with disabilities compared with resource room and general education classroom settings, with the exception being the proportion of special education teachers, parents of students with disabilities, parents of students without disabilities and students who preferred the self-contained class, who did not differ significantly from the proportion of those who selected the general education classroom setting, and c) there were no significant differences between the proportion of each category of stakeholder who selected the resource room setting and the proportion of those stakeholders who selected the general education classroom setting, with the exception of a significantly higher proportion of social workers, parents of students with disabilities, and students, who preferred the general education classroom setting over the resource room setting. Similarly, Livingston, Reed, and Good (2001) found that principals from the state of Georgia, U.S.A, preferred the self-contained classroom in regular school as the best placement option for children with disabilities.
In addition, the results revealed that a significantly higher proportion of stakeholders selected the regular school as a better placement over separate facilities for educating students with the following disabilities: specific learning, other health impairment, speech and language, autism, hearing impairment, and emotional and behavioral. However, there were no significant differences between the proportion of stakeholders who selected the regular school as a better placement and the proportion of stakeholders who selected separate facilities for educating students with the following disabilities: physical, visual impairment, and intellectual.
Moreover, the findings suggest that the stakeholders' preference for educating students in the regular school setting versus a separate facility varied according to the type of disability. The order, from more likely to least likely, of the stakeholders' preference for educating students in a regular school setting versus a separate facility according to the type of disability is the following: a) other health impairment or specific learning disability, b) speech and language disability, c) autism, emotional and behavioral disability, or hearing impairment, and d) physical disability, visual impairment, or intellectual disability respectively. Finally, there were no significant differences in stakeholders' preference for educating students in the regular school setting versus a separate facility between the following disabilities: other health impairment vs. specific learning disabilities, autism vs. emotional and behavioral disabilities, autism vs. hearing impairment, hearing impairment vs. emotional and behavioral disabilities, intellectual disability vs. visual impairment, intellectual disability vs. physical disability, and physical disability vs. visual impairment. Similarly, TASH (2009) and UNESCO (2010) documented that the likelihood of educating students with disabilities in the general education setting varied with the type of disability.
Finally, a significant association between stakeholders' role and their preference of educational placement setting for students with disabilities was found. However, the findings revealed that there was no significant relationship between stakeholders' gender and educational settings preference.
Recommendations
Overall, the stakeholders in Oman support the education of children with disabilities in regular school. In spite of this, the implementation of inclusive education is a complicated process. Successful inclusive education requires restructuring the education system, resources, accessible schools, and competent staff with positive attitudes. It is fundamental to develop national policies and procedures that regulate and operationally define the following: special education services, the specific process of providing special education services, the rights of students with disabilities and their parents, definitions of each type of disability, and their eligibility criteria for special education.
In order to provide effective and efficient special education services in inclusive classrooms, the Ministry of Education must assure the availability of a sufficient number of special education teachers and support staff (psychologists, occupational therapists, physical therapists, and speech therapists). The availability also of qualified staff (administrators, supervisors, regular classroom teachers) in teaching students with disabilities is essential.
In addition, the availability of a continuum of placement options is necessary to meet the needs of all special education students. Finally, the availability of valid and reliable assessment instruments that measure academic, social, and emotional development, speech and language, adaptive behaviors, gross motor skills, fine motor skills are crucial for screening, determining eligibility, planning, progress monitoring, and evaluation.
